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Abstract 
Many scholars argue that language and culture are closely related to each other and hence 
the teaching of a foreign language cannot take place without the teaching of its corresponding 
culture which helps promoting language learning and enhancing learners’ motivation and 
performance (Corbett, J. (2003); (1996); Hinkel, E. (1999); Kramsch, C. (2006)). This being 
the case, the present study aims at putting emphasis on the importance and significance of 
integrating culture teaching in foreign language classroom in the Algerian school. It seeks 
to investigate whether foreign language teachers grant significant value and interest to the 
foreign language culture. Therefore, a descriptive analysis of the English and French 
textbooks of the secondary education was carried out to identify and examine the way the 
cultural dimensions are being dealt with. In addition, a survey was conducted by addressing 
a questionnaire to a number of secondary school teachers of English and French to 
investigate to what extent they consider culture teaching in their classroom. The research 
results revealed that despite the fact that there is a move towards fostering culture teaching, 
the textbooks still offer few tasks that deal with cultural aspects and teachers are still 
unfamiliar with the techniques to promote it in the classroom, thus they neglect culture 
teaching and prefer to focus on other aspects in the class like accuracy, fluency and language 
skills development. In light of these findings, a number of considerable implications and 
recommendation are presented to foreign language teachers and language policy decision- 
makers to stress the importance of integrating culture teaching and adequately implement it 
in the classroom. 
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1.Introduction 

Learning a new language involves not only understanding its grammatical structures, 
phonology and lexis but it also concerns acquiring certain features and characteristics of its 
culture. Acquiring a new language goes hand in hand with the way it is actually used in 
communication, and hence knowing about its culture and the norms of its native speakers. 
In other words, a successful communication in a foreign language needs not only a rich 
lexicon and a mastery of grammar, but also an understanding of its socio- cultural aspects, 
given that language its value as a means of communication between people who belong to 
the same socio- cultural context. 


Language educators commonly express interest in culture as part of the language experience; 
they often treat culture as supplemented or accidental to the main task and often fail to 
address how communication is mediated through a specific language. Consequently, that 
problem lead learners to face difficulties when studying the FL language. This implies that 
teaching a foreign language (FL) should be accompanied with the teaching of its foreign 
culture (FC) in the classroom. Teachers should not be bound to the teaching of language 
skills and components only (writing, reading, speaking, listening, grammar and vocabulary), 
equal importance should be given to teaching the culture of the target language. 


The need to give a high importance to teaching culture in foreign language classroom is not 
a new debate; it has 
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been long highlighted by many scholars and researchers in the field like Byram (1989); 
Kramsch, (1993 and 1998), etc. Yet, it seems that foreign language textbook designers, in 
Algeria, still neglect the fact that including culture in the textbooks would help the learner 
reach a cultural understanding and develop an intercultural competency that would help him 
in developing his personality and facing the outside world. 


In fact, the purpose motivating this study is that there is a need of studies to examine the 
quality of materials used in teaching a foreign culture within its language in Algeria. It aims 
at exploring the importance of incorporating the teaching/ learning of culture with its 
language at the secondary education and precisely the first year of the secondary education 
(SEL). 


The present study is actually an attempt to investigate whether the target language culture is 
given due importance or not by FL secondary school teachers. This will help future FL 
teachers to select and implement the appropriate methods and strategies that would help 
learners to be culturally aware of the FL. It is actually an attempt to expand teachers’ 
awareness concerning the necessity of teaching the FL culture in their classes. 


To reach the objectives of this research paper, the following questions have been asked: 
1. Do first year secondary school textbooks give importance to culture teaching in FL 
context? 
2. Are the secondary school teachers aware of the importance of culture teaching in FL 
classrooms? 


Based on the major research questions, we formulated the following hypotheses: 

1. First year secondary curriculum does not provide sufficient material for the 
teaching/learning of culture. 

2. Culture is neglected by both FL teachers and learners at the secondary school 
education despite its importance. 


The current research paper is mainly divided into sections. In addition to the first section 
that is devoted to the introduction, section 2 provides the literature review. Methodology 
will be developed in section 3 and the results discussion will be dealt with in section 4. 
Finally, the conclusion is provided along with some pedagogical implications and 
recommendations in terms of foreign culture teaching. 


2. Literature Review 

2.1. Definition of Culture 

The term ‘culture’ was first used by Tylor in his book “Primitive Culture” (1971) who 
defines it as “that complex whole which includes knowledge, belief, art, moral, law, custom, 
and any other capacities and habits acquired by man as a member of a society” (p. 69) .In 
this sense, Duranti (1999) defines culture as “Something learned, transmitted from one 
generation to the next through human actions, often in the form of face interaction, and of 
course, through linguistic communication’’(p. 24).On the other hand, there are people who 
reduce culture meaning to food, holidays, lifestyle, etc. However, it cannot be restricted to 
just this meaning. 


The simplest definition of culture, may be, is the one given by Brown (2007). He defines it 


simply as “a way of life” (p. 188). Brown, further, sees that culture is “the ‘glue’ that binds 
a group of people together” (Ibid). Through the previous definitions, one can easily notice 
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that there is an agreement between scholars that culture is a composite of behaviours , 
traditions, beliefs, attitudes, etc., and that it is a way of life shared by people belonging to 
the same society. 


Another definition of culture is given by Brooks (1968), stressing that culture refers to 
“patterns for living.” This adds more credibility to the previous definitions and clarifies that 
culture has to do with everything humans learn to do. 


2.2. Characteristics of Culture 

Culture is believed to be of numerous characteristics. The main characteristics of culture, 
according to Hardley 

(2001) can be summarized through the following: 

e Culture is socially learned: Culture does not arise by accident, not innate. A 
person is not born with cultural concepts but instead learns them through 
socialization. 

e Culture is shared: Since culture is a learned behavior, it is not an exclusive 
property of a single individual or a group of individuals; it belongs to all the 
members of a society and it is shared by them. 

e Culture is based on symbols or symbolic: Kramsch (1998) stresses that saying 
“language is a system of signs that is seen as having itself a cultural value” (p.3). 
The language we use is based on different symbolic signs, sounds, emblems, and 
other things that are represented in a meaningful way. 

e Culture is integrated: This entails that all the aspects of a given culture 
(greeting, eating, drinking, making relationship, inviting, worshiping...) must be 
well embraced in the society among its members in order to function properly. 

e Culture is dynamic: No culture is static or ever-lasting; culture keeps changing 
over time by adding some new cultural aspects and ignoring / forgetting old ones. 


2.3. Language and Culture Relationship 
The idea that language and culture are related is not new. However, It was by the end of the 
19" century and the beginning of the 20 century that scholars turned their attention to 
cultural investigation. Since 1990, different scholars have dealt with the relationship existing 
between language and culture. Risager (2007) considers culture as a component and a part 
that cannot be separated from the language. She adds that linguistic production and practice 
is a way of cultural practice since language is always embedded in culture. Furthermore, 
Kramsch (1998) relates language to identity and culture. She believes that there is a natural 
connection between speakers’ language and their identity, in other words, by their accent 
and vocabulary, speakers are identified to a given speech community. Speakers draw a social 
importance, pride, historical, and cultural unity by using the same language as the group they 
belong to. In the same context, Byram (1989) argues that 

“Language pre-eminently embodies the values of meaning of a culture, refers 

to 

cultural artifacts, and signals people cultural identity. Because of its symbolic 

and transparent nature; language can stand alone and represents the rest of 

cultures phenomena’ (p. 41) 


For Kramsch (1988) language and culture are bound in three different ways, to start, 
language expresses cultural reality, this is because people use language to express their ideas, 
events, attitudes, beliefs, etc., then, language embodies cultural reality, this means that 
language is used to create different meanings, like greeting people, writing a letter, reading 


60 


The Sixth International Conference on Languages, Linguistics, Translation and Literature 
(WWW.LLLD.IR), 9-10 October 2021, Ahwaz, Book of Articles, Volume Two 





a book, etc. here, the way the language is used creates understandable meanings to the other 
members of the society (p.3). This specific idea is in agreement with Byram (1989) who says 
that 
“.... Language pre-eminently embodies the values and meanings of a culture, 
refers to cultural artifacts and signals people’s identity. Third, “language symbolizes 
cultural reality” because language is a system of signs and symbols used to picture 
or depict the reality” (p.41). Kramsch (1998) goes further when she says that “culture 
is a feature of language itself” (p.8). 


2.4. Culture Teaching in Foreign Language Classroom 

The way to teach culture depends on how one approaches culture. The characteristics of FC 
teaching reflect some approaches that FL educators approach aspects of culture; 

a- Culture teaching and learning is a process of interpretation. Teaching cultural facts or 
information has not enabled learners to understand foreign attitudes, values, and mindsets 
(Kramsch, 1993). The purpose of culture teaching is to make students “understand why the 
speakers of two different languages acts and react the way they do, whether in fictional texts 
or in social encounters, and what the consequences of these insights may mean for the learner 
(Kramsch2003, p.32).” It is a process of learners’ interpretation and making sense of their 
inner and outside world. 

b- Cultural understanding is a constructive learning. Robinson (1988), Tseng (2002) both 
advocated a cognitive and constructive view of culture learning. They view cultural 
understanding as a shared process in which every individual constructs his/her own meaning 
with his/her internal cognitive map. “Past experience influences meaning, which in turn 
affects future experience, which in turn affects subsequent meaning, and so on (Robinson, 
1988, p.11) 


c- Culture teaching cannot be generalized as teachers do in grammar teaching. Cultural 
teaching needs to focus on “exploration and description” which is different from teaching 
grammar because the rules of creating meanings are dynamic (Kramsch, 2006). 

d- Issues of stereotype, bias and ethnocentrism are issues to be aware in FC teaching. 
Stereotype is unavoidable in culture teaching. It is one of the goals to teach learners be 
sensitive to cultural stereotypes. Stereotypes could become a factor to motivate learners in 
learning a FL. Meanwhile, it is important to both achieve balance and avoid bias in designing 
a cultural syllabus and it is also crucial to be aware of the images of ethnocentrism (Hardly, 
2001). 


2.5. History of Culture Teaching 
With the growing interest to teach culture with the FL, many teaching approaches and 
methods stressed the importance of incorporating culture in language teaching. 


Teaching culture along the 1970s was based on the teaching of intercultural communication. 
The focus on the functional dimension of language led the learners to consider the socio- 
cultural aspects of language in their developing communicative skills. 


In the 1980s, in Risager’s (2007), this decade witnessed a considerable growth of culture 
pedagogy. This growth was supported and promoted by the development of technology, 
especially video and television which made it possible to record films, etc. from television 
and use them directly in teaching, which means a much more realistic and detailed mediation 
of the situational context for language communication. 
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This emergence has been intensified in the 1990s. Culture pedagogy has become a 
completely new part to be taught with language pedagogy. The 1990s decade was 
characterized by internationalization, reflected by the growing interest in studying tourism, 
travel, etc., in addition to the new emerging ICT (Information and Communication 
Technologies), especially the Internet, which benefited the field of language teaching 
(Risager, 2007). 


The history of teaching culture has undergone different steps across different periods to reach 
the recent so-called intercultural approach, which has become widely recognized from the 
1990s onwards. Different approaches and different tools (especially the video technology 
and the Internet) helped educators to perceive and study the aspects of the FC and compare 
it with the native one. 


2.6. The Importance of Incorporating Culture in Foreign Language Teaching 

There is a general agreement that culture should be thought in foreign language classes, 
because cultural competence is a very important part for foreign language learning. For many 
scholars, knowing the system of meaning of the target country plays a crucial role in the 
complete acquisition of the foreign language. According to Byram (1989) cultural awareness 
is very important in language teaching because it contributes to language proficiency. He 
insists that any language curriculum should include whether implicitly or explicitly elements 
of its culture because language reflects the speakers’ values and perceptions of the world. In 
other words, speaking a language is speaking its culture, and exchanging messages that 
embody a particular way of thinking and living. 


Adding to this, one fundamental aim of foreign language teaching is to develop student’s 
ability to communicate effectively and appropriately in different situations. Thus, teaching 
culture is needed because ‘language use has its own social grammar of roles, settings, rules 
of speaking, and norms of interpretation’ (Kramsch, 1998). Moreover, foreign language 
learners need to be aware of the norms and social meanings of the language used. The learner 
needs to use the language as a mean to achieve communicative needs, that is to say, that 
functional effectiveness and appropriateness of the language are needed more than structural 
accuracy and correct grammar rules. Besides, in order to be able to communicate inter- 
culturally, the learners must know about some historical and geographical facts about the 
target society. For instance, the name of some cities, the geographical features ... etc. The 
selection of what should be thought in foreign language classrooms should reflect what 
natives of the culture perceive to be significant. 


A lot of scholars agree with the necessity of integrating culture in foreign language 
classrooms. That is to say, foreign language learners are not asked to adopt beliefs and 
assumptions of the target culture. However, they should understand then in order to master 
the language that members of the target language produce. For instance, it is necessary for 
foreign language learners to know what is acceptable and what is considered as unacceptable 
in some social situations like phone conversations, face to face interactions and rules of 
greetings ...etc. Moreover, culture is present in every piece of talk or discourse. A FL teacher 
cannot ignore teaching culture since from the first day in class culture is present. The 
simplest example we can take is the way in which people greet each other. The differences 
are made in the selected expressions, in who may be called in first names, surnames, in 
formal greetings, casual greetings. These are certainly not universal and can be a good 
introduction to the culture of people who speak the language. It is to say that every lecture 
must include cultural elements which would surely enhance the learning process. 
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3. Methodology 

Teaching culture, as mentioned previously, depends on one hand on the teachers’ attempts 
to integrate culture teaching in their classrooms, and on the other hand, on the textbook that 
should present the required cultural material. 


To meet the objectives of the study, we tried to examine the importance given to culture 
teaching in the first year secondary textbooks of French and English as the case study of our 
research. The learners went through four years of learning English in the middle school for 
the English language and seven years of learning French in the primary and middle school. 
At this stage, they need to go beyond the linguistics aspects of the target language to achieve 
communication and proficiency. Due to the major role of teachers in implementing culture 
in their teaching practices, a questionnaire is designed to secondary school teachers to 
investigate their attitudes and perceptions regarding foreign culture teaching. 


The teacher questionnaire is designed for the sake of getting data and feedback from FL 
secondary school. 

The survey was conducted with a group of thirty (30) FL teachers of French and English 
from nine (9) different high schools in different districts in Algiers (East, Center, and West); 
all of them have thought first year students. 


The questionnaire involves a set of questions divided into three sections, they are of both 
multiple — choice and open- ended types. 


The first section of the questionnaire aims mainly at gathering general information about 
the respondents, namely their institution, their qualification, their teaching experience. The 
second section is devoted to the importance of incorporating culture teaching in the 
classroom and their students attitudes towards learning new cultural aspects with the FL 
language learning. It deals also with the place of culture in the national curriculum and the 
FL textbooks. The third section intends to get information about the techniques teachers 
use in the classroom to teach culture. 


4. Results and Discussion 

The analysis of SE] textbooks intends to examine whether the FL socio- cultural context is 
adequately incorporated in the Algerian curriculum and explore if the texts, images, 
scripts...etc. are representative enough of the target culture. For this aim, the descriptive 
analytical approach was used in the identification and analysis of the textbook cultural 
components. 


SE 1 textbook is chosen mainly because the learners have acquired a linguistic background 
during the four years of the middle school for English and 7 years in both primary school 
and middle school for French, so the high school program is supposed to complete their 
language acquisition and expose them to the cultural side of the language. 


The results of the textbooks analysis show that culture exists to some extent; however, it is 
not covered adequately, in a way to benefit the learners with a complete background for an 
effective communication. 

There are lots of shortcomings concerning the cultural content in the FL textbook, some 
information are too general; some others are beyond the learners’ level and interest. Besides, 
the textbook does not help in developing cultural understanding. Thus, the cultural content 
does not rely on genuine materials; the learners often meet artificial texts. In addition to the 
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lack of songs, games, poems and proverbs that could be effective means in transmitting the 
foreign culture. 


Hence, we can say that the didactic unit in these textbooks represents a very general aspect 
of information without referring to any culture or society. The information in the textbook 
are of a vital necessity to provide the learners with information related to a specific culture, 
this is to prevent form stereotyping or over generalizing. 


As stated before, the questionnaire used for FL secondary school teachers aims to investigate 
their awareness of the importance of culture in language teaching, and to know whether they 
actually teach culture in their classes and the different techniques they use for this purpose. 


The teachers’ answers confirmed that they are fully aware of the importance of culture in FL 
teaching. This helped us to answer one of the major questions upon which our research is 
based. “Are the secondary school teachers aware of the importance of culture teaching in 
FL classrooms? 


Their answers confirmed that the teachers marginalize culture teaching in favor of other 
aspects, mainly accuracy and fluency. 


They confirmed that they avoid using techniques that have been proved to be of great 
usefulness to teach culture; instead, they tend to use traditional techniques that majorly 
promote the learners’ vocabulary and grammar. 

Most of the teachers’ answers to the first research question “Do first year secondary school 
textbooks give importance to culture teaching in FL context?” revealed that the Algerian 
curriculum does not give culture its importance. This is reflected on the emphasis put on the 
native culture in the school textbooks of English and French instead of focusing on the target 
culture. 


5. Conclusion 

The present research work argues that incorporating culture teaching in the FL classroom in 
is an essential element to develop learners’ cultural awareness and language proficiency. The 
research study investigates whether or not the FL language culture is given enough interest 
by the Algerian curriculum with reference FL textbooks and teachers of the first year of the 
Secondary Education. 


The analysis of SEI textbooks revealed that teaching culture cannot be done appropriately 
if we rely on the textbook only, and this is due to the lack of the cultural components in most 
of the didactic units as well as the lack of authenticity concerning the course materials which 
does not give the learners a real and reliable view about how the foreign language is used in 
different authentic contexts by the native speakers. 


The interpretation of the data collected from the teachers’ questionnaire indicated that most 
FL teachers are aware of the importance of teaching the foreign culture, they consider it as 
a fundamental component of teaching foreign languages. However, they rarely deal with the 
cultural elements in their classrooms and most of them acknowledge facing difficulties when 
explaining topics or issues related to the target culture. The reason is that they do not have 
the necessary cultural knowledge that makes them able to deal with both language and 
culture adequately. 
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The results obtained have confirmed our hypothesis that the cultural component is neglected 
in the context of the Algerian secondary education and dealing with culture rarely occurs in 
textbooks and in the classrooms. Therefore, FL teachers and curriculum designers should 
work hand in hand in order to investigate the reasons behind neglecting culture teaching in 
our schools and find solutions to remedy the situation. 


As researchers we suggest some recommendations to teachers to adequately implement 
culture teaching in in the FL classroom. 


To begin, FL textbooks should involve authentic background related to teaching culture 
instead of focusing mainly on the grammatical or the linguistic aspects of the language. 
Adding to that, most of the materials are not authentic, they do not provide real life situations 
to the learners in order to acculturate with the target culture, and become more familiar with 
the cultural differences between the local culture and the target one. 


Furthermore, FL teachers should use audio- visual aids and authentic material such as extract 
from movies or songs or pictures. ...etc. in order to attract the learners’ attention and help 
them engage in authentic cultural situations which can raise their curiosity and motivation 
to learn the language. 

Moreover, FL teachers should benefit from seminars in Algeria and abroad in order to raise 
their awareness of the necessity to teach culture, and help them to get in touch with the 
foreign culture and acquire enough experience to share with their learners. 
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